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Coord. Sebastião, Isabel (Centro de Linguística da Universidade do Porto/Fundação 
para a Ciência e a Tecnologia) & Costa, Ana Luísa (Escola Superior de Educação do 
Instituto Politécnico de Setúbal/Centro de Linguística da Universidade de Lisboa) 
 
The present symposium aims at presenting and contextualizing some perspectives 
of the research work which is done in Portugal regarding the teaching and learning 
of grammar in one’s mother tongue, assuming that it is necessary to develop the 
students' grammar knowledge through a process of clarifying the linguistic 
knowledge, promoting linguistic awareness and building explicit knowledge of the 
language and its uses (Sim-Sim, Duarte e Ferraz, 1997). As a goal of grammar 
teaching being an explicit knowledge of processes and rules of the language, which 
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develops in contexts of formal learning, there is room for an autonomous 
metalinguistic reflection, framed by learning paths through discovery, such as the 
grammar laboratory (Hudson, 1992; Duarte, 1992, 1998, 2008), and for their 
integration into contextualized discursive practices (Costa, 2008; Rodrigues e 
Silvano, 2010).   
The symposium will consist of four communications, focusing on different aspects 
of teaching grammar: (i) a study on the evolution of grammar thinking in the 
Portuguese language teaching documents; (ii) a set of interventions carried out in 
the primary school, which involve the construction of different didactic paths and 
their implementation in the classroom; (iii) a study aimed at evaluating the 
grammar laboratory (Duarte 1992, 2008) in the context of the Portuguese learning 
practice in primary and / or secondary education; and finally (iv) an analysis of the 
Portuguese textbooks of the 9th grade regarding the articulation between 
grammatical knowledge and the development of the communicative competence 
dimension of argumentative writing, trying to understand to what extent the 
former is a subsidiary of latter. 
From the Portuguese case, the reflection on models of teaching grammar, implied 
in the guidance documents and in the practices, is intended to stimulate the 
generalized debate to other educational systems in place of teaching and learning 
grammar in the curricula of the mother tongue(s). 
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L1 Grammar Instruction in Primary School  
Cardoso, Adriana (Instituto Politécnico de Lisboa, Escola Superior de Educação - 
Universidade de Lisboa, Centro de Linguística) & Pereira, Susana (Instituto 
Politécnico de Lisboa, Escola Superior de Educação)  
 
In Portugal, the traditional practices of L1 grammar instruction essentially involve 
declarative knowledge, which the student integrates in a way that is dissociated 
from the social uses of the language. These practices are based on the 
identification of categories and memorization of labels or definitions and involve 
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activities such as questionnaires on texts and training exercises (Cardoso, Leite, 
Pereira & Silva 2018; Ferreira 2012, 2014). 
Some recent studies have shown that there is an alternative way of grammar 
instruction. New approaches abound both nationally and internationally, namely: 
grammar instruction in context (Weaver, 2018); grammar didactic sequences 
(Camps & Zayas 2006; Pereira 2010); new grammar (Nadeau & Fisher, 2006); 
grammar laboratories (Duarte 2008; Silvano & Rodrigues, 2010; Costa et al. 2011; 
Silvano & Rodrigues 2010); observation and manipulation of data (Tisset 2008); and 
language awareness (Denham & Lobeck 2010). 
In this symposium we present some didactic experiments implemented in primary 
school (ages 6 to 10) which fall under this innovative line of grammar instruction 
(Santos, Cardoso & Pereira 2014; Pereira, Santos, Pinto, Silva & Cardoso 2016; 
Gonçalves, in prep.; Soares, in prep.). These studies involve the construction and 
implementation of didactic pathways based on seven guiding principles: (i) 
contextualization of grammar activities; (ii) use of grammatical terminology as a 
tool and not as an end in itself; (iii) adequacy of activities to the stages of students’ 
language development; (iv) promoting the discovery and exploration of language; 
(v) spiral progression of grammatical contents; (vi) promotion of metalinguistic 
activity; (vii) mobilization of language awareness and (meta)linguistic knowledge in 
the production of oral and written texts (Sim-Sim, 1998; Costa, Cabral, Santiago & 
Viegas, 2011; Camps & Milian 2000; Santos, Cardoso & Pereira, 2014; Pereira, 
Santos, Pinto, Silva & Cardoso, 2016). 
With the dissemination of these studies, we intend to make available resources that 
can be used in the classroom and encourage the development of more research in 
this field. 
 
Keywords: grammar instruction, L1, primary school; metalinguistic activity, 
language awareness; metalinguistic knowledge 
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Grammar in the curricula  
Costa, Ana Luísa: (Escola Superior de Educação do Instituto Politécnico de Setúbal -
Universidade de Lisboa)  
 
This communication (that is part of a symposium on state of the art about grammar 
teaching in Portugal) aims to present an overview of the place of grammar in the 
official curricula over the past decades. Between 1991, when the first syllabi of the 
Educational Reform were approved, and 2018, the year of the publication of the 
Essential Learnings, the movement observed between a more prescriptive 
conception of grammar and a more descriptive one is far from linear, as it seems to 
occur in other language curricula in Europe (Fontich & García-Folgado, 2018; Myhill 
& Watson, 2014; Rijt & Coppen, 2017). 
A comprehensive reading of the Portuguese syllabi will be done taking into account 
the difference between the intended curriculum and the implemented curriculum 
(Rijt & Coppen, idem). This dichotomy is critical establishing the limits of the 
analysis of the curricular texts. The official syllabi and guidelines reflect ideas from 
the field of ideological and political decision-making, which is circumscribed to the 
intentions of those who write them. Five syllabi and curricular guidelines for basic 
education (DGEBS, 1991, DEB, 2001, DGIDC, 2009, DGE, 2015, DGE, 2018) and four 
for secondary education (DES, 1997, DES, 2001-2; DGE, 2014; DGE, 2018) will be 
considered for analysis. Furthermore, the curricular effects of a linguistic 
terminology for primary and secondary education (DES, 2002; DGE, 2008) will also 
be object of attention. 
Three axes will structure the analysis of those curricular texts: (i) the conception of 
grammar in formal education (ii) the place of grammar in first language education 
and (iii) the implicit / explicit dimension of language learning. Different approaches 
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on how to learn and how to teach grammar will also be underlined from the 
curricular texts. Grammar has been gaining curricular importance in recent decades, 
from a peripheral position to the core of the curriculum (Duarte, 1993; Costa & 
Duarte, 2004). However, if the question about the usefulness of grammar in 
language learning has been overcome, an open question remains: what grammar 
do we intend to teach? 
 
Keywords: Grammar, grammar teaching, explicit grammar, intended curriculum, 
Portuguese currículum 
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The role of grammar in textbooks: the case of argumentative writing  
Sebastião, Isabel (Universidade do Porto):  
 
The teaching of the mother tongue can proceed in two ways:  formal learning of 
declarative knowledge about the language, where traditionally the grammar 
teaching is located, and  development of the communicative competence of the 
students (Castro, 2000; Lopes, 2005), through formal and public textual genres 
(Schneuwly&Dolz, 2011; Marchuschi, 2008) to develop verbal skills in the fields of 
writing, orality and reading (Ferraz, 2007). It is important for the student to know 
grammar and to apply it reflexively in moments of interpretation and production of 
oral and written statements in different communication situations and in specific 
contextsPMCPEB, 2015: 5-6).Within the perspective of reflecting on the teaching of 
grammar associated with the development of communicative competence, a careful 
look at the textbook becomes a relevant look, since it is considered the main 
resource used by the teacher in the development of his or her practice (Valverde et 
al., 2002). This didactic instrument plays a mediating role between the prescribed 
curriculum and the programmed and planned curriculum, and its function of 
cultural legitimation that conveys information (Zabalza, 1992), proving to be an 
unquestionable source in the transmission and dissemination of knowledge in the 
community (Apple, [1986] 2002). The way the textbook presents knowledge, 
through its pedagogical discourse, directly influences the work of the teacher in the 
classroom and, consequently, the students' learning skills (Castro, 1995), namely, 
with regard to the grammar (Carvalho, 2008, 2016).  
In this sequence, and having as corpus the three most adopted Portuguese 
textbooks for the 9th year, this presentation has as a guiding objective to 
understand how the textbooks make the articulation between grammatical 
knowledge and the development of the communicative competence of writing, 
aiming, specifically, at the development of argumentative writing skills, through the 
explanation of the linguistic mechanisms and processes that contribute to the 
construction of argumentation. 
 
Keywords: Portuguese teaching, grammar teaching, argumentative writing, school 
textbooks. 
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The grammatical laboratory as a teaching-learning methodology of 
grammar: an analysis of the path made and to be made in Portugal  
Valente Rodrigues, Sónia & Silvano, Purificação (Universidade do Porto)  
 
Grammar learning has been identified as one of the most problematic areas in 
teaching-learning of a language throughout compulsory schooling (Delgado-Martins 
et al. 1987, Costa 2005, Costa 2008, among others). This problematic has fostered 
reflection on grammar teaching methodologies, which can be grouped mainly in 
two basic methods - the expository (from rule-to-example) and the interrogative 
(from example-to-method) (cf. Costa 2010 and Silvano & Rodrigues 2010). One of 
the methodologies that has been the subject of research in Portugal is the 
grammatical laboratory (Duarte 1992, 2008), which is part of the approach 
‘discovery learning’ (or “language awareness”, Hudson 1992). The objective of our 
work is to present data from the research carried out in Portugal in order to 
systematise the evidence that points to the effectiveness of this methodology. 
To review the literature, we relied on primary sources, mostly research work 
resulting from the completion of master’s degrees from higher education 
institutions in Portugal and studies published in national scientific meetings, in a 
time period between 1992 (corresponding to the first Portuguese article on 
grammatical laboratory) to the present day. For the aforementioned review, studies 
that meet three criteria have been taken into account: (i) the use of the 
grammatical laboratory as a grammar teaching method; (ii) having as their context 
of application Portuguese classes of elementary and/or secondary education; (iii) 
being almost experimental or pre-experimental studies. The review includes data for 
each of the studies to describe them (theme, research objectives, participants, 
scientific method and main results). 
The analysis of these data allowed us: (i) to identify the main aspects of the 
research on the efficacy of the grammatical laboratory as a teaching-learning 
method of grammar, (ii) to diagnose areas not considered in the research 
conducted until now, and (iii) to validate proposals for future research. 
 
Keywords: grammatical laboratory, analysis of studies, lines of future research  
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Coord. Gutiérrez Rodríguez, Edita (Universidad Complutense de Madrid) 
 
Las propuestas y reflexiones del grupo Gramática orientada a las Competencias 
(GrOC) buscan un cambio en la manera de enseñar gramática en Secundaria. Se 
cuestiona la amplitud y adecuación de los contenidos gramaticales del currículo 
(Bosque 2018, España y Gutiérrez 2018), se subraya la necesidad de dar prioridad a 
la reflexión sobre la clasificación y etiquetación (Bosque 2018) y se busca reducir y 
unificar la terminología gramatical (Brucart 2000, Gutiérrez 2018) y el aparato 
teórico. En definitiva, se propone el desarrollo de las competencias a través del 
estudio de la gramática: de la competencia lingüística, pero también de otros 
saberes como la capacidad de jugar con los datos lingüísticos, de hacer 
generalizaciones a partir de estos, de formular hipótesis, etc. (Bosque 2018, Bosque 
y Gallego 2018).  
Desde esta perspectiva, en este simposio queremos reflexionar y hacer una 
propuesta didáctica sobre el concepto de oración en Secundaria y, en particular, 
sobre las oraciones que se construyen con formas no personales. A pesar de que 
este concepto es central en la gramática, no está bien caracterizado en los 
manuales de enseñanza secundaria. En concreto, se incluye a veces en la definición 
de oración el requisito de que el verbo esté en forma personal, lo que implica que 
infinitivos, gerundios y participios no constituyen oraciones. En primer lugar, 
queremos proponer una noción de oración que sea suficientemente abarcadora e 
incluya las oraciones con verbos en forma no personal y, por otro lado, que sea 
restrictiva y permita diferenciar las secuencias oracionales de aquellas que no lo 
son. En segundo lugar, queremos explicar los problemas del tratamiento de 
infinitivo, gerundio y participio en Secundaria, señalar cuáles son los conceptos 
básicos que debe manejar el profesor para la explicación de estas oraciones y 
presentar una propuesta didáctica para el tratamiento de estas formas en el aula.  
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